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ABSTRACT

Maharah kitabah are one of the four core language skills in Arabic. To enhance writing proficiency
in Arabic, this can be realized through the teaching of insya’. Insya’ refers to the practice of Arabic
writing by expressing ideas or thoughts in a structured form in accordance with Arabic grammatical
rules.This study aims to analyze the linguistic errors made by students in Arabic writing skills,
focusing on 11th-grade students at SMAIT Al-Arabiyah Aceh Besar. The most frequent errors
identified were grammatical mistakes, particularly in the use of i‘7ab and sharaf. In addition,
vocabulary and spelling errors were also common among students. This analysis employs a linguistic
approach to identify and classify the types of errors that occur. In this study, the researcher used a
data collection technique in the form of a test. The test results were analyzed descriptively. The
findings revealed several types of errors in students” insya’, namely: nahwu errors, sharaf errors,
language interference, and imla’ errors. Grammatical errors were found to be the most prevalent in
students’ insya’ compared to other types of errors. These findings underscore the importance of
strengthening students’ mastery of nahwu and sharaf in insya’ in order to minimize writing errors.
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ABSTRAK

Maharah kitabah merupakan salah satu dari empat keterampilan berbahasa Arab. Untuk
meningkatkan kemampuan menulis dalam bahasa Arab, dapat direalisasikan melalui pembelajaran
insya’. Insya’ adalah latihan menulis bahasa Arab yang dilakukan dengan cara menuangkan ide
atau gagasan dalam bentuk tulisan yang terstruktur sesuai kaidah bahasa Arab. Penelitian ini
bertujuan untuk menganalisis kesalahan linguistik yang dilakukan oleh siswa dalam keterampilan
menulis bahasa Arab, dengan fokus pada siswa kelas XI di SMAIT Al-Arabiyah Aceh Besar.
Kesalahan yang paling sering ditemukan adalah kesalahan dalam tata bahasa, terutama dalam
penggunaan i'rab dan sharaf. Selain itu, kesalahan dalam kosakata dan ejaan juga menjadi masalah
umum di antara siswa. Analisis ini menggunakan pendekatan linguistik untuk mengidentifikasi dan
mengklasifikasikan jenis kesalahan yang terjadi. Dalam penelitian ini peneliti menggunakan teknik
pengumpulan data yang berbentuk tes. Hasil tes dianalisis secara deskriptif. Hasil penelitian
ditemukan bentuk-bentuk kesalahan dalam insya’ siswa, yaitu; kesalahan nahwu, sharaf, interferensi
bahasa dan kesalahan imla’. Kesalahan aspek nahwu lebih banyak terdapat dalam insya’ siswa
berbanding aspek-aspek lainnya. Temuan ini menegaskan pentingnya penguatan penguasaan nahwu
dan sharaf dalam insya’, untuk meminimalkan kesalahan menulis siswa.

Kata-kata Kunci: Analisis Kesalahan; Linguistik Bahasa Arab, Insya’

INTRODUCTION

Writing as a tool for binding and storing knowledge is an essential skill in language learning,
including Arabic; Arabic is a living and evolving language (Rizga et al., 2020). Especially in Islamic
secondary schools, writing is one of the complex language skills because it requires students to have
creative and innovative ideas in expressing structured forms of writing according to Arabic language rules.
Maharah kitabah are the highest skill among the four language skills (Munawarah & Zulkiflih, 2020). For
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students as foreign speakers and beginners, there are still many difficulties in maharah kitabah and they
believe that this skill is the most difficult (Nuramaliah et al., 2021). The ability to write in Arabic has
become one of the main focuses in Arabic language learning, as it not only aims to strengthen students'
linguistic competence but also to enhance their understanding of Islamic literature, which is mostly written
in Arabic. This has a very important role in Islamic education, both as a means of everyday communication
and as a primary medium for understanding religious teachings, including reading and understanding the
Quran and hadith (Saleh et al., 2024).

The phenomenon of problems faced by students studying Arabic as a foreign language often occurs
in the skill of writing, which is the low ability to construct sentences according to the rules of grammar and
sharaf (Ali Saad Al-Yaari et al., 2013). It was also found that about 40% of Gayo students have difficulty
speaking Arabic for the same reasons (Maulidati, 2022). Especially in Indonesia, many students tend to
write literally from Indonesian into Arabic, resulting in sentence structures that do not conform to correct
Arabic grammar. Many students have not fully understood the rules of nahwu and sharaf, which leads to
difficulties in determining the position of sentences and structuring them correctly in Arabic (Asro &
Rohman, 2024). It was also found that students have difficulty understanding the meaning of a sentence,
making it hard for them to speak Arabic. Students should be able to understand the meaning of sentences
and master vocabulary so that they can speak Arabic with more confidence (Qomari et al., 2022). Similar
to the findings of reading and understanding vocabulary difficulties experienced by students of MTs NU
Al Falah Jekulo (Huda, 2022). Students rarely write in Arabic because it is considered difficult and they
lack motivation (Munawarah & Mustika llmiani, 2024). various forms of phonetic errors are driven by
several factors, both internal and external, from the students themselves, the environment, and the family
(Jamil & Maulidah, 2023).

The study of error analysis in language is a strategic approach in the field of applied linguistics,
particularly in the teaching of a second or foreign language, as it allows for a systematic identification of
error patterns and the factors that influence the language acquisition process of learners (Bahruddin Ar
Romli et al., 2024). This analysis not only provides an overview of grammatical, lexical, and syntactic
errors, but also serves as a basis for designing more effective and targeted learning strategies. Examining
various aspects of errors is a prerequisite or foundation for reducing or eliminating errors, which implicitly
means improvement in the process (Alaika Nasrullah, 2023). For example, in this study, observations
conducted at the Islamic High School Nurul IImi Rappolemba in Gowa District found that the majority of
students experienced difficulties in composing Arabic, with many errors in the field of nahwu and the field
of sharaf (Jaelani & Bachtiar Syamsuddin, 2021). These findings align with the view that through analyzing
language errors, we can identify the mistakes made by second language learners, both in written and spoken
communication, that hinder students' communication effectivenesss (Fitria et al., 2024).

Thus, error analysis is not only diagnostic but also pedagogical in the context of language learning.
The aim of this study focuses on the identification, classification, and analysis of language errors made by
twelfth-grade students of SMAIT Al-Arabiyah Aceh Besar in writing Arabic compositions. Accordingly,
this research formulates the research question, namely, "What are the forms of language errors made by
students in writing Arabic texts?" Through an error analysis approach, this study is expected to contribute
theoretically to the development of interlanguage studies as well as provide practical contributions to
teachers in designing more responsive teaching strategies to meet students' needs. By systematically
formulating the study, this research aims to serve as a scientific foundation in efforts to improve the quality
of teaching maharah kitabah in formal educational institutions.

METHOD

The research method used is a descriptive method employing content analysis. This method was
chosen because the study was conducted using the insya’ hurrah test technique on 30 students in the XI
grade at SMAIT Al-Arabiyah Aceh Besar. The data used consists of the insya’ results from the 30
compositions. This data is then analysed using the following steps: First, identifying the errors found in the
students insya’. Second, classifying, which means grouping the students insya’ errors by type. Third,
analysing, which involves detailing the mistakes made by students and correcting those errors. Figure 1
below shows the stages of the data analysis process carried out.
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Figure 1. Error Analysis Stages

RESULT AND DISCUSSION
Result
The results of the research related to the analysis of linguistic errors in Arabic among students of
class XI at SMAIT Al-Arabiyah can be categorised into four types, namely; 1) Nahwu, 2) Sharaf, 3)
Language interference, and 4) Spelling.
Nahwu
Based on the analysis of student errors at SMAIT Al-Arabiyah Aceh Besar, the researcher found that
twenty-three students made writing errors in the aspect of nahwu (Arabic grammar).

\
Table 1. Results of Nahwu Errors
No Sentence Error Correction Error Description
Bpadl 3 Jlas <l Js The absence of the definite article J!in the
1 8,801 8yl 8yaull 89w annexed noun
TR . Interrogation: Placing the question mark in
L Jhle ! f : .
2 | otidill = oShs the middle of the word
3 pladdl Jd Lis it 1l Lol 24l ala The omission of the definite article 'al-" in
Lo yadl 2all) the annexed noun —ibias
PR O NUEPIRR! o] 4yla]l ol o The annexatio_n/additiqn o_f the described
Ayl attribute (adjective).
Jls>ls Lia byl : ¢ The Annexation of the Described Attribute
Ld! Jleml | aid! Jlet .. . .
5 Al pdl JlL el Jls> or The Addition of the Described Adjective
Al alaatlg aall
¢ ’ The relative pronoun ‘"allati’
6 | ool S cay g &I (which/whofthat - feminine singular) is
I appropriate for the sentence 3 &
The Annexation of the Described Attribute
7 g oy g o Jisbs e or The Addition of the Described
Adjective.
- . . It does not combine without 'al-' (the
| | L . .
8 R Sl o definite article) and the pronoun.
Aoslus 2ad) 5 EPSOA|
9 Al 2l i The Annexation of the Described Attribute"”
s L s The Annexation 4Lyl and the Annexed-to
10 )(f‘a —29 > )‘Q‘Ia —29 )'Vja'n =99 Noun 4d) alcas
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No Sentence Error Correction Error Description
11 | =all Bl Jd | ,=all 8l | ,=all e | to add a genitive (possessive) complement”
12 | ¥l impsdl @ peedl @ e Preposed predicate
T e N The genitive noun (ism majriir) is the noun
B 9 s by Vi Iy - .
13 @ that is governed by a preposition 2! <~
. . " 4iLaY! the absence of 'al-' (the definite
Lslez! Lyl Lol hedlthe .
14 e G il o i article) with pronouns
2yl sl
16 i Ll EEPAFA| sl Descriptive phrase
Ao ld
The clause that comes after the relative
18 by sl ot Gl tade sl i) pronoun ¢ « g and provides more
information about the noun
L o a3l o o3l The letter ¢ has been dropped in the verb
19 | oly ol ao Slaaal o T ol and the verb does not take a
et 9 preposition.
A proper noun al=!l s appears without the
[l f A .
20 Junzll <L Juons! Jorz definite article ‘al-"
21 3wl o8 Sl REOHY Substitute noun
43L=y) the 'possessed’ —ilxe and the
W oyl W oyl IR e
22 | LSl cn POl 0 PRl 0 'DOSSESSOr 44} ilias
O (e
23 - 4 Eradlale | epadl @lall Adjective and Noun described"
ok

Morphological Discussion

Table 2. Results of Sharaf Errors

No Sentence Error Correction Error Description
1 Loy Jady Jady dayzd) Gy Choosing the inappropriate verb
2 @2 il e G In the pronoun
das,bllsda Ja
3 NESW NP In the pronoun
A
What is the morphological pattern (wazn)
4 elaadl (5 JS S of the present tense verb for ‘we' o~ from
the root words Jsb — Jsi
sl d! 39 What is the morphological pattern (wazn)
5 i ol 3955/ cudes | of the passive past tense verb from the word

(5 35
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Language Interference

Table 3. Result of Language Interference Errors

No Sentence Error Correction Error Description
L | dlE=iod | ppedlmmioad | o 1Al e Using Arabic with the style of the
oSJ aas RCARET) Laslg ceumd o 3] Indonesian language
T T Using Arabic with the style of the
: M : M LY .
2 | oumomilac o=ba o Indonesian language
. . . .8 & Using Arabic with the style of the
Lol o M b .
3 | rloe st say S “ Indonesian language
s L N s C t Using Arabic with the style of the
| f | .
4 sl oy Al By sl adyel Indonesian language
c Sl @ ol pseany | ol @ ol s e LYl Using Arabic with the style of the
Sl ags S Sl ass S e pRE e Indonesian language
5 Lo Jeall clls | Gy ain Joall 8 Joall Ul Using Arabic with the style of the
A Joe e Jose EWPNETD Indonesian language
. cleadl e culbolg )
. sleadl (o bl & ] o sleadlloge bl | sing Arabic with the style of the
Loyl § Jgool = Ayl § Wyl Indonesian language
- Lyl "
Imla’
Table 4. Result of Language Imla’ Errors
No Sentence Error Correction Error Description
1| Jzore <l alas il s il plas
2 dany ¥l o dan, ¥ sy He intends the word cealiy — caali
. ¢ s ¢ ¢ The Hamzat al-Wasl (connecting
w3l ea ¥ ¥ | AR
3 | el e ¥ oo AS e e hamza) is missing.
4 - - - Spelling mistake
; The word <3 is written with
6 4l cadl o | —dl Hamzat al-Wasl, but it should be
with Hamzat al-Qat".

7 s=all dall s=all Bl s=all $dal The letter J is written separately
8 | wiw & o dl | an A . les Wi The writing of ¥ as a proper noun
oy Az 0 ) Loy > (0 gy puzio (personal name).

: sludl o8l 8
9 o vall G LM (0 S ye
Ll
What is intended is 4w 5, but the
10 Jure o g Ao oy letter = is mistakenly replaced with
u.d
. What is intended is 3 but the
11 | 4o (e Bygua lg518 8yg4ey 89 letter U= is mistakenly replaced with
u.d
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No Sentence Error Correction Error Description
Al dus dugpall . . The writer meant the word dals,
12 dus> Lols . .
Aoyl but wrote it as 4w
13 a3 el e S
The content of the text does not
14 - - - _
match the topic.
i di - - - -
15 s Jid S L) The letter |s)r25\5|ng in the word
16 e | Mo s | oMo ]l BDal
17 ) ) ) The meaning of the text is unclear
due to style, structure, and writing
. - . . The "alif" is missing in the middle
[yl s [yl | -
18 abadlels & ol ey of the word 4w .
19 551,801 o o o The hamza is ml.sismg in the word
I
The content of the text is not
20 - - - understood due to the style,
structure, and writing
oz Lyl 7 Lo
21 ¢ dolyd) 2 Lo ool yud) Azl A grant, meaning free of charge.
Aopall 2alll 9
22 ‘ - EWAES) EVEISES]
- . - ] - !‘5
Discussion
Nahwu

Nahwu is a discipline that analyzes the grammatical rules and functions within a text or sentence,
including sentence structure and classification (Nurkholis, 2018). Based on this research, we identified 23
grammatical errors in student writing, primarily within the nahwu aspect of Arabic. The most common
errors were related to 8Ly structures, such as omitting the definite article J' from the 44 —iluas when it
should be definite, incorrect word order between the adjective (<=) and the noun (=) for example,
Al Al 44 Hlall should be 4wl Al 44 4k and inserting unnecessary words into the 4LxY! structure, like ) oSba
=, Additionally, students made mistakes using 4é.=Y! with pronouns, for instance, writing Wal instead
of Wk, These errors clearly show that students have a weak grasp of Arabic phrase structures.

Next, we also found significant errors in the use of Jsws<ll aul (relative pronouns). Students
frequently didn't differentiate between the masculine (') and feminine () forms. They also showed a
lack of understanding that an J s sl ~xl must be preceded by a definite noun (4 ), as seen in the phrase
@ x4, which should correctly be 3 « 23, In addition to that, errors in the use of =l < _» (prepositions)
and _s_><) aul (nouns in the genitive case) were quite prominent. An example is U & =l which is
incorrect because a noun following a preposition should be in the genitive case. Errors like these indicate a
lack of student sensitivity to nahwu rules in their Arabic writing, often leading to mistakes that alter the
intended meaning (Akbar, 2025).

Furthermore, errors were also found in the structure of the khabar (predicate). These errors indicated
a lack of semantic and pragmatic coherence, which is crucial for understanding written Arabic (Ramadlon
etal., 2021). Specifically, there were inconsistencies in the use of indefinite (¢_S3) and definite (44_=«) forms,
as seen in the phrase ¥ ¢ a5l 8, which doesn't align with the correct rules for presenting a khabar.

Similar mistakes appeared in sl¢iisl (interrogative sentences), such as o< Jijk 13, which didn't
begin with a complete interrogative structure. The writing of ~l!l ~l (proper nouns) also presented a source
of error; for instance, the definitive J! was added to names like J:_»al), which should simply be J: .

Errors in the use of Arabic verbs also appeared in the form of selecting verbs that didn't align with
the correct structure. For example, 2 &= 3tiud (1 ask permission with my father) is grammatically incorrect
because the verb ¢ (to ask permission) is not followed by the preposition e (with).
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This pattern of error indicates a tendency for students to form sentence structures literally based on
the logic of their native language, rather than adhering to the syntactic rules of Arabic. This aligns with
(Khalid et al., 2021)findings, which state that students often translate sentence structures directly from
Indonesian into Arabic without considering the linguistic differences between the two systems, leading to
errors in word, phrase, and even clause arrangement.

These findings corroborate previous research indicating that errors in 4éLxl structures and the use of
G s2ie - Gl (adjective-noun agreement) are common issues in Arabic language learning among non-native
speakers, particularly in madrasah settings (Ma’suq et al., 2024). This reinforces the point that students
often overlook syntactic harmony between elements within a phrase, including the relationship between the
slas and 4l Slas, as well as between an adjective and the noun it modifies.

Furthermore, (Al-Hamzi et al., 2023) assert that an error is a deviation from correctness, stating that
syntactic structural errors are systemic and stem from a weak grasp of nahwu rules. Therefore, it can be
concluded that these errors reflect fundamental limitations in understanding Arabic grammar, posing a
significant challenge to mastering maharah kitabah among madrasah students.

Sharaf

Sharaf is a linguistic study that examines changes in word forms aimed at producing variations in
meaning with each alteration; without such changes, different meanings would not be acquired (lda
Latifatul Umroh, 2018; Stai & Bulukumba, 2022). Morphological errors in Arabic include inaccuracies in
word form selection, discrepancies between a verb (J=2) and its subject (J=14), issues in conjugation (—u_»<3),
letter changes due to specific rules (J><)), and inappropriate letter substitutions (Parhan, 2022).

Based on the data obtained, five types of morphological (*.»<) errors were found in students’
Arabic writing skills. The first error relates to the collocation of verbs and objects, particularly in the
expression 4« > J=4 (he does a crime), which is idiomatically uncommon in Arabic. The correct phrase is
dan S5 (he commits a crime), indicating that students have not yet mastered appropriate verb-noun
collocations in specific semantic contexts. This error reflects students' weak collocational competence,
which is the ability to choose the correct verb equivalent for a particular object, similar to findings on
selecting pronouns for verbs in research (Maulana et al., 2024) research.

The next two errors are related to the incongruence between the verb (J=f) and the pronoun ().
In the sentences (= 4« >l (the obligation means) and 2> 5 44 )kl 038 Ja (does this method exist), students
used masculine verb forms for feminine subjects (<), whereas, according to i ‘rabi and sarfi rules, such
subjects require feminine verb forms, namely =5 and 255, Similar errors involving masculine, feminine,
past tense verbs (=l J28), and present tense verbs (g _Jbsas J28) were also found in (Rahmawati & Rahmi,
2021) morphological error analysis in insya’ (composition).

The fourth error occurred in the present tense (¢ Jbae J=8) form of the root verb JSi (to eat). Students
wrote ¢l JSs (we eat lunch), when the correct form is ¢l JSG, This error indicates a weak understanding
of the transformation from the past tense (U=l J=2) to the present tense (¢ Jbsae J28) and the application of
appropriate wazan (patterns) for verbs beginning with a hamzah. This suggests that the aspect of Ju=i%¥) ol 3 5l
(verb patterns) remains a particular difficulty for some students.

The next two errors concern the incongruence between the verb (J=8) and the pronoun (Uw=). In the
sentences = 4« 3l (the obligation means) and s s 44 ,kll 238 Ja (does this method exist), students used
masculine verb forms for feminine subjects (<i3). However, according to both <l_e! (grammatical
inflection) and < _»<=ll (morphological) rules, such subjects require feminine verb forms: =3 and 2
respectively. Similar errors involving masculine (USx), feminine (<3<), past tense verbs (= J=2), and
present tense verbs (g_b=e J=8) were also found in (Rahmawati & Rahmi, 2021) morphological error
analysis in <L) (composition).

Language Interference

Language interference refers to minor deviations from common linguistic norms in both written and
spoken forms(Wijaya & Kholifah, 2023). In this context, Indonesian (L1) significantly influences students'
Arabic (L2) sentence construction, whether in writing or speech. Based on the analyzed data, eight types
of errors were found, reflecting structural and lexical interference from Indonesian into Arabic.

One of the most apparent forms is sentence structure interference, as seen in oS 28 a ga ) it Gl
(not only do we need to fast, but also). This is a direct translation of the Indonesian pattern "bukan hanya...
tetapi juga,” whereas the correct Arabic structure is Leil y ccaad | Gal, Additionally, errors in pronoun and
conjunction placement were identified, for instance, us_x =3t oY (because here we study), which should
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be L x5 WY (because we study here). This indicates that students tend to follow Indonesian syntactic
order when writing in Arabic.

Interference also occurs in verb form selection, such as using s < =3 (we know goodness) to mean
"to know goodness," which is more appropriately written as _»all 4 4l (for knowing goodness) in Arabic.
This error reflects a failure to differentiate between using a verb (J=8) and a verbal noun (Lx<x).
Chronological interference is evident in the sentence G a s 51 cull 8 J5Y) o 53 223 (after the first day in the
house came the second day), which shows a linear narrative similar to Indonesian, differing from the natural
narrative structure in Arabic. Other errors emerged in lexical and grammatical aspects, such as the sentence
U Joe Ll s Aamaa Jaal) &l (that work is difficult and not easy work), reflecting students' unawareness of
the feminine-masculine (USx-&vise) concept and the < s=ie-cuei (adjective-noun agreement) structure in
Arabic.

Interference in linguistic style and idioms is also apparent in the sentence (8 Jeml sis eleall o bl
4.l (and | ask for prayer so that it becomes easy in studying), which is a direct translation from Indonesian
without considering the common Arabic expression, which should be G )2l Jged eleall Lagia callal (1 ask
them for prayer to facilitate studying). Another structural error was found in naming sentences, such as
ldaall e oaal) (e 2ana 4and el 5 (and his name was given Muhammad by his grandfather Abd al-Muttalib),
which is influenced by the passive structure of Indonesian, whereas the correct pattern in Arabic is elews
s 022 (and his grandfather named him Muhammad).

These findings indicate that interference from Indonesian remains highly dominant in students'
Arabic writing, affecting sentence structure, word choice, thought sequence, and even idioms. (Wafi et al.,
2023) emphasize that syntactic interference often occurs because students think in Indonesian before
writing in Arabic. Textbooks play a crucial role in shaping students, but content that does not adhere to
proper rules can reinforce language interference, especially in syntax. Overall, mother tongue interference
proves to be one of the biggest challenges in teaching Arabic maharah kitabah to non-native students,
particularly in madrasah environments.

Imla’

Imla’ is the practice of writing accurately, focusing on the correct form and placement of letters
within words and sentences to prevent misinterpretation (Lathifatul Insaniyah et al., 2022). Errors in this
area include mistakes in letter formation, incorrect word separation or joining, and confusion between & e
Jua slland il 3 3ea, The writing errors that frequently occur with Jwa sl 3 3«4 include 36 =l J=d (three-
letter past tense verbs), L&l yas (five-letter infinitive nouns), 3 WY1 il (certain ten nouns), and —a =3l
(the definite article). Meanwhile, errors with ¢ll s 3. are found in almost all types of sentences, with the
exception of LY aul, g jbadll Jadl (present tense verbs) beginning with 5 e, S sl Jad and ale J28
<=k (four-letter past tense verbs) (Abdul Hafidz Zaid et al., 2025). Our data reveals several types of errors
pointing to students' weak grasp of basic Arabic writing rules. First, letter writing errors, or <5l Jals,
such as writing <=3 ¥ instead of Iy, or Ji x> 4ua s instead of Ji x> 4l 2, indicate that students struggle
to differentiate between similarly sounding letters like seen (u+) and saad (u=). These are common
phonological errors among beginners. Second, errors in using Jwsll 3 & and akdll & e, like «23l (go!)
instead of wa3i, or )& ol (that the reading) instead of s+/_&\ o, highlight a poor understanding of
fundamental <3| rules, as these forms sound alike but have distinct writing conventions. Third, we also
found errors involving the addition or omission of letters, such as & (back) instead of ekl (noon), a ¥
(for nations) instead of ~Y! (the nations), or 4wl ;2! (the school) where the correct form is 4w 2. These
errors, categorized as —a_all kaséw (letter omission) or 33k (letter addition), significantly impact meaning
and clarity. Fourth, mistakes in writing foreign words or proper nouns (sl aul), like Sisy i o instead
of afiv s iwaie (Manchester United), illustrate students' unfamiliarity with correct Arabic transliteration.
Lastly, errors in word separation or joining, such as _adll 33all J (to the dawn prayer) instead of il s3ual,
suggest a lack of morphological understanding, particularly in recognizing the connection between
prepositions ! <2~ and the nouns that follow them. The omission of the definite article 'J" (al-)
specifically affects the grammatical completeness of Arabic sentences (Al-Khalifa et al., 2024).

This phenomenon aligns with several prior studies, which state that <> errors are among the most
dominant for non-native Arabic speakers, including issues with 3 s, 4 5 ll <Gl and similar letters. Similar
findings point to difficulties in classifying letters into 4 and 4 <8 categories (Nuramaliah et al., 2021).
Research also adds that weak mastery of <>} stems from teaching methods that prioritize grammar (s~ill)
over writing skills. Furthermore, errors in writing foreign names, like iy siuea, arise from unfamiliarity
with accurate Arabic transliteration. Overall, spelling errors in students' Arabic writing are primarily caused
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by a limited grasp of fundamental +>w/ rules. Enhancing students' 4.1l 5_jle« requires consistent and ongoing
practice, alongside careful attention to crucial aspects such as vocabulary (<2is), grammar (2= ), rhetoric
(3e3), and precise diction (Khomsah & Imron, 2020).

CONCLUSION

Based on the research findings, it can be concluded that the Arabic maharah kitabah of madrasah
students still face various complex challenges, particularly in the areas of nahwu, sarf, language
interference, and imla’ (spelling). The dominant grammatical errors include the structure of na at-man 'ut,
idhafah, the use of harfu jar, ism maushul as well as sentence structure errors in interrogative and nominal
forms. In terms of sharaf, students frequently make mistakes in verb collocation, selecting the appropriate
verb form based on the dhamir (pronoun), and proper verb conjugation. Interference from Indonesian as
the first language (L1) is evident in sentence structure, word order, and idiomatic expressions used in Arabic
writing. Meanwhile, spelling errors reflect the students' weak mastery in writing Arabic letters, hamzah
washl and gat’i, and the transliteration of foreign names.

This research is expected to contribute to the improvement of Arabic writing instruction in
madrasahs, as mentioned in the introduction. The findings reinforce the importance of emphasizing
grammatical and phonological aspects in the teaching process of insya’, so that students are not only able
to write structurally but also comprehend meaning accurately according to Arabic linguistic rules. Thus,
there is compatibility between the initial objectives of the research and the results obtained, which underline
the importance of mastering the fundamental aspects of the language comprehensively.

This study is limited in scope to a restricted sample size and focuses solely on grammatical errors.
Therefore, there remains ample opportunity for further, more in-depth research, such as in the realm of
psycholinguistics, comparative studies across educational levels, or exploration of more contextual and
communicative teaching methods.
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